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Gender Variances in Anxiety, Anticipation, Satisfaction and
Discontent in an Advanced Course English Oral Presentation

Class
Michael E. LAWSON!?

1:Dept. of General Education

Recent emphasis has been placed on improving National Institute of Technology, Suzuka College, students’
international English language competence *2345¢_Since 2009, among other efforts, there has been a continued
refinement of an Advanced Course English oral presentation and script creation class. Previous analyses examining
the efficacy of the course have focused on aspects related to structure, teaching pedagogy, and task processes. The
current report continues the effort at refinement through a gender-specific, qualitative analysis, based on four criteria:
1) pre-course anxiety, 2) pre-course anticipation, 3) post-course satisfaction, and 4) post-course discontent. Results
from a 2014 first-year Advanced Course class indicate clear gender differences in these criteria and four emergent
themes: 1) Task-orientation; 2) Goal-orientation; 3) Relationship-orientation; and 4) Confidence. Implications for

future course developments are discussed.

KEYWORDS: English communicative skill, oral communication, oral speech, small-group learning, motivation for

English learning (Received September 9.2016 ; accepted January 26,2017)

1. Introduction

National Institute of Technology, Suzuka College (NITSC),
seeks to produce internationally competent engineers. Thus, since
2009, an English oral presentation and script creation class has been
offered each semester to first and second-year Advanced Course
students. There has been an ongoing effort to improve the course in
order to better help students develop English oral communication
and writing skills within a professionally relevant context. The class
has been met with a favorable student response 23, In the course,
upon selecting topics related to cutting-edge technology or current
social issues, students create English-language scripts, English-
language PowerPoint files, and participate in an English oral
presentation contest as the course’s culminating experience. In an
effort to improve learning, at the conclusions of the 2009 through
2013 semesters, surveys were administered to students to gain
information ranging from the adequacy of the group structuring and
teaching techniques to the merit of the script creation technique %2
3, Based on these data, the course has undergone refinement from
semester-to-semester, with some structuring, teaching pedagogy,

and task processes being kept—such as the method of grouping

students, the use of mp3 audio recordings of scripts to improve
pronunciation, enunciation, pace, etc., and the multi-stage script
development procedure—and some being discarded—such as
choreographed presentation introductions and weekly intra-group
changes in seating positions. Some useful information has been
gained, but there are myriad areas yet to be examined. One such area
is the possible role that gender plays in the efficacy of the course.
Each year since 2009, approximately 20 percent of the Advanced
Course English oral presentation and script creation class
(ACEOPSC) has been comprised of female students. In the ongoing
attempt to provide all students with the most beneficial English
learning experience possible, an examination of the role that gender
plays could be important. In what follows, a brief look at the course’s
structure and pedagogy will precede a review of prior findings
leading up to a current gender-specific qualitative examination of
what students look forward to, what they are concerned about, what
they liked, and what they would like to change about the class. An
understanding of differences with specific regard to the ACEOPSC
class may help in the development of future classes. While it will be
impossible to come to generalized conclusions about gender

differences with regard to English-learning based on the small



sample size included in the current study, the information garnered
may be of use for the improvement of this particular course within
the particular NITSC advanced student idioculture mte 1,
2. Structure and Pedagogy

The ACEOPSC class has been offered to first-year students
during the Zenki term and to second-year students during the Koki
term since 2009. The first-year course is divided among three native-
English speaking teachers, with each teacher being responsible for a
third of the class, or approximately eight students. The second-year
class is taught by one native-English speaking teacher and usually
has twenty-four students. Other than this, both classes are structured
identically. For both classes, students are placed into small groups,
usually of four, and usually based on their TOEIC scores ™2, Over
the course of fifteen or sixteen weeks, groups select presentation
topics, create English-language presentation scripts, create
corresponding PowerPoint presentation files, practice their
presentations, and participate in an English-oral presentation contest
as the culminating experience. Prior to the Zenki 2015 term "3, the
students’ course scores were based solely on the presentation
contest.
3. Previous Findings
3.1 Group Division and General Efficacy

Initial research on the ACEOPSC class focused on the adequacy
of the group division method and the general efficacy of the course.
First, there was an effort to determine if the students believed that
group division based on TOEIC scores was a satisfactory method.
The idea behind the structuring was that assuring that each group had
at least one high TOEIC scoring student would provide the best
chance at giving each group a student who could help the others with
their English-language difficulties. Grouping the students as we did,
with the highest TOEIC scorer with the three lowest TOEIC scorers,
the second highest TOEIC scorer with the three remaining lowest
TOEIC scorers, and so on, was also done in an effort to keep the
groups as a whole as evenly balanced as possible in terms of English-
language competence. A combined sample of 54 students from
second-year 2009 and first-year 2010 classes, showed that 88% of
the pupils thought that group division based on this method was
“very good or good”, while 12% indicated that it was “bad or very
bad” 1. Second, the efficacy of the course, as measured by its
usefulness in helping students develop confidence in giving English-
oral presentations, in understanding how to create English-language
presentations, in contributing to students’ English-learning, and in

motivating students to want to learn English, was determined by
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asking these same students if: 1) they could develop confidence to
give a presentation in English; 2) they could understand how to
create a presentation; 3) if class contributed to their English learning;
and 4) if class motivated them to study English. The results
indicated an affirmative response of “very much or much” by 85%,
88%, 81%, and 82% of the students, respectively 1.
3.2 Broadening the Focus
Subsequently, in the 2012 first-year Advanced Course (of which

eight students were subjected to the specific methods now
discussed), the focus of the survey questions were broadened to more
thoroughly examine structure, teaching techniques, student/teacher
and student/student communication, student participation, and
techniques to improve student motivation 2. To further illuminate
feelings regarding the small-group structure of the course, students
were asked to respond to the following qualitative questions,
“Working with a group is good because...”, and “Working with a
group is difficult because...” To the former, it was surmised that
students like the small-group structure of the presentation course
because group members help each other with English, they can
improve their English communication ability by interacting with
group members, and they have fun working with their group
members 2. To the latter, it was concluded that students found the
small-group structure of the course difficult because they must
contact each member outside of class, possible interpersonal
problems between group members may exist or develop, and they
have to talk to all members of the group 2. In terms of teaching
techniques, communication strategies, student participation, and
motivation, it was determined that students:

1) think that listening to a recording of scripts read by the

native-English speaking teacher helps them to improve their

English pronunciation (teaching technique);

2) alternating group members’ seating positions within each

group, each class session, does not better enable group members

to communicate with each other (communication strategy);

3) when groups take turns sitting closer to the teacher it helps

to encourage each group to communicate with the teacher

(communication strategy);

4) the use of name tags for group members helps the students

and teacher communicate (communication strategy);

5) it is not good for the teacher to penalize group members who

have an unexcused absence from class (student participation);

6) it is good for the teacher to penalize group members who are

late to class (student participation);
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7) giving the presentations to an audience motivates the
students to learn English (motivation); and,
8) having the President of the college as a judge does motivate
most of the students to learn English (motivation) 2.
3.3 Multi-Stage Script Creation Process
Finally, to examine the script writing portion of the ACEOPSC
class, research was undertaken to help understand if a multi-stage
script creation technique implemented into the pedagogy at the
conclusion of the 2013 first-year course, was useful. In a qualitative
analysis of eight pupils, it was determined that: 1) students
understood the process of creating a script based on weekly outline
expansion; 2) that they felt it was an effective way to develop a topic
into a full script; 3) that they would use the technique in the future;
4) that they developed confidence in their ability to make a script
using the technique; and 5) that email exchange with the teacher was
an effective method to complete the process 2.
3.4 Current Focus
One area of the ACEOPSC class that has yet to be examined are
the differences that the gender of students may play in their learning
experience. Any discernable differences based on gender might
highlight ways in which the course should be altered to
accommodate those differences. Thus, the current research seeks to
expand upon previous examinations of the ACEOPSC class in the
continued effort to provide all students with an ever-improving
English-language learning experience.
4. Methodology
The results of the current research are based on qualitative data
collected from an NITSC, first-year, ACEOPSC class taught during
the first semester of 2014. Upon being divided into thirds, the first
semester 2014 class was taught by three native-English speaking
teachers. Because only a third of the class was subjected to the author
ofthe current study’s methods, the research is based on responses of
only nine students. These nine students comprised two gender-
specific groups, including one group of four males and one group of
five females. The research instruments consisted of two surveys, the
first, designed to determine students’ most pressing source of pre-
course anxiety and anticipation, and the second, to determine
students’ opinions regarding the strongest sources of their post-
course satisfaction and discontent. The surveys were also designed
to provide information of emergent themes or general gender-
specific mindsets that were not bound to the responses of any single
survey question, but rather appeared in the responses of all survey

questions. The former survey, consisting of the questions, “In terms
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of English-learning, for this class, one thing I am worried about is...”
and “In terms of English-learning, for this class, one thing | am
looking forward to is...” was administered on the first day of the
course following a review of the class procedures and requirements.
The latter survey, composed of the questions, “In terms of English-
learning, the thing I liked best about this class was...” and “In terms
of English-learning, the thing | would like to change about this class
is...” was administered to students at the conclusion of the
presentation contest held on the last day of the class. Survey
questions were first written in English and then translated to
Japanese. The students’ responses were written in Japanese and
translated to English by a Japanese language teacher.
5. Results

For male students, the most pressing concerns at the start of the
course were: 1) writing an English script, and 2) making an English
language outline. The female students listed: 1) not being able to
understand so feeling like crying, 2) asserting myself in front of other
people, 3) speaking in front of people, 4) disappointing my group
members, and 5) looking bad in front of the teacher, as the primary
sources of their pre-course anxiety (see Table 1). In terms of pre-
course anticipation, the male students were most looking forward to:
1) the opportunity provided by the class because of having never
done it before, 2) winning first place in the contest, 3) giving a
presentation in English, and 4) interacting with the teacher in
English. The female students were most anticipating: 1) sharing the
experience with friends, 2) working well with their group, 3) being
with my friends, 4) supporting each other, and 5) helping their group
(see Table 2).

Table 1. Pre-Course Anxiety

In terms of English-learning, for this class, one thing I am worried

about is...

MALE

Student 1 Writing an English script

Student 2 Writing an English script

Student 3 Making an English language PowerPoint
Student 4 Nothing

FEMALE

Student 1 I can’t understand so I feel like crying
Student 2 Asserting myself in front of other people
Student 3 Speaking in front of people

Student 4 Disappointing my group members
Student 5 Looking bad in front of the teacher




Table 2. Pre-Course Anticipation

In terms of English-learning, for this class, one thing | am looking
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mentioning the planning, process, or steps needed to achieve that
outcome 8. An indication of a relationship-oriented response is one
in which the student focuses on the satisfaction, motivation and the
general well-being of the group-members °. A response denoting
confidence is one in which the student primarily exhibits a belief in
him or herself and their powers or abilities 1°. These data indicate
that in general, the male students tend to be task- and goal-oriented
in their approach to the course, while the female students tend to be
relationship-oriented and exhibit less confidence.

Table 3. Post-Course Satisfaction

In terms of English-learning, the thing | liked best about this class

forward to is...
MALE

I have never done it before so it is a good
Student 1 _

opportunity
Student 2 Winning first place in the contest
Student 3 Giving a presentation in English
Student 4 Interacting with the teacher in English
FEMALE
Student 1 Sharing the experience with my friends
Student 2 Working well with my group
Student 3 Being with my friends
Student 4 Supporting each other
Student 5 Helping my group

When looking at what the male students found to be most
satisfying about the course upon its conclusion, it was shown to be:
1) creating their own material and having the teacher change their
original sentences to a beautiful script, 2) giving an English
presentation with confidence, 3) dealing with many aspects of
language, and 4) having many chances to communicate with the
teacher. That which the female students liked best about the class
was: 1) that friends helped each other, 2) we supported each other,
3) everyone was kind, 4) the group helped each other, and 5) having
group support (see Table 3).

Finally, only one male student had something in particular that
he wanted to change about the course, which was providing more
time for an assignment deadline. However, the females listed: 1)
smaller group size so we can have more communication, 2) find a
way to make myself talk to the teacher, and 3) | want more time to
have fun with my group, as aspects that they would like to change
(see Table 4).

Data presented in Table 5 include cross-question student
responses conceptualized as either “Task-oriented,” “Goal-
oriented,” “Relationship-oriented,” or “Confidence” (see Table 5).
A response considered to be task-oriented is one in which the student
emphasizes or focuses on the completion of a particular task(s) as an
indication of achievement 7. A goal-oriented response is one in

which the student mentions a meaningful course outcome without

was...
MALE

Creating my own material and the teacher changed
Student 1

the original sentences to a beautiful script
Student 2 Gave English presentation with confidence
Student 3 Dealt with many aspects of language
Student 4 Many chances to communicate with the teacher
FEMALE
Student 1 Friends helped each other
Student 2 We supported each other
Student 3 Everyone was kind
Student 4 The group helped each other
Student 5 My group supported me so | was okay

Table 4. Post-Course Discontent

In terms of English-learning, the thing | would like to change

about this class is...

MALE
Student 1 Nothing special
Student 2 I wish the deadline was one day longer
Student 3 Nothing
Student 4 Nothing
FEMALE

Smaller group size so we can have more
Student 1 o

communication
Student 2 Find a way to make myself talk to the teacher
Student 3 Nothing
Student 4 I want more time to have fun with my group
Student 5 Nothing
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Table 5. Cross-Question Themes

EMERGENT THEMES

MALE

Writing an English script

Writing an English script

Making an English language PowerPoint

Creating my own material and the teacher changed the

original sentences to a beautiful script

TASK-ORIENTED

Dealt with many aspects of language

I wish the deadline was one day longer

I have never done it before so it is a good opportunity

Winning first place in the contest

Giving a presentation in English

Interacting with the teacher in English

Gave English presentation with confidence

GOAL-ORIENTED

Many chances to communicate with the teacher

FEMALE

Sharing the experience with my friends

Working well with my group

Being with my friends

Supporting each other

Helping my group

Friends helped each other

We supported each other

Everyone was kind

The group helped each other

RELATIONSHIP-ORIENTED

My group supported me so | was okay

Smaller group size so we can have more

communication

I want more time to have fun with my group

I can’t understand so I feel like crying

Asserting myself in front of other people

Speaking in front of people

Disappointing my group members

CONFIDENCE

Looking bad in front of the teacher

Find a way to make myself talk to the teacher

(Original Article)

6. Discussion

The goal of the current research was to provide a gender-specific
qualitative examination of what students look forward to, what they
are concerned about, what they liked, and what they would like to
change about the ACEOPSC class, in order to help improve future
course offerings. The results provide some insight. It is interesting
to find that while both groups consist of highly intelligent and
accomplished pupils, as indicated by their status as Advanced
Course students, they differ markedly by gender in terms of pre-
course anxiety and anticipation, and post-course satisfaction and
discontent.

6.1 Specific

In specific, when looking at the male students’ responses to the
first survey question, “In terms of English-learning, for this class,
one thing [ am worried about is...” males listed creating an English
script and PowerPoint as their chief concerns, with one student
having no concerns. Keeping in mind that the survey measuring pre-
course anxiety and satisfaction was administered the first week of
class at the conclusion of the teacher’s opening course introduction
and procedure lecture, these sources of anxiety can be dealt with in
subsequent classes by spending more time explaining the script and
PowerPoint file creation steps. For the female respondents, not being
able to understand so feeling like crying, asserting oneself, speaking
in front of others, disappointing group members and looking bad in
front of the teacher, denote concerns that will be addressed in the
subsequent section.

The goal-oriented nature of most of the male students’ responses
to the second survey question will be addressed in the subsequent
section, however, the male who responded, “Interacting with the
teacher in English” calls attention to the need for the teacher to take
more time to interact with students during class instruction rather
than spending the majority of class time lecturing. The females’
responses to this question also encourage a changing of the pedagogy
to include more time for in-class group work.

In looking at male responses to question three, the bit of
information that most stands out is the comment that “...the teacher
changed the original sentences to a beautiful script”. The class must
be improved so that students can develop their own “beautiful”
scripts. One possible way of doing this is by improving the script
creation technique portion of the class. Finding a way to help
students develop a script piece-by-piece, from basic to complex,
should be an ongoing effort. The female responses to this question

will be addressed in the subsequent section.



A male student’s response to the final question, “In terms of
English-learning, the thing | would like to change about this class
is...” offers an important point for the teacher to consider. When the
student says, “I wish the deadline was one day longer,” he is talking
about the weekly assignment deadlines in which students must email
the teacher various projects by, for example, every Wednesday by
11pm, during the first nine weeks of the course. In future classes,
before this deadline day is decided upon, the teacher should consult
with the students to determine the best day of the week, given their
schedules, for it to be set. In terms of the female responses, that
which could be most readily applied to a change of pedagogy is
creating smaller group sizes. This is something that will be
considered further in consultation with Japanese English teaching
colleagues, who have more experience with the dynamics of small-
group structuring.

6.2 General

When considering all responses irrespective of their
corresponding survey questions, four general gender-based themes
emerge: 1) Task-oriented; 2) Goal-oriented; 3) Relationship-
oriented; and 4) Confidence. The emergence of these themes is
subject to researcher bias and arguably based on arbitrary
categorization. Nonetheless, it is in good-faith and cautious
consideration of these limitations, that these themes will be used to
inform changes in subsequent courses.

The males included in this study appear to be task and goal-
oriented, while the females appear to be relationship-oriented and
seem to have a lower level of confidence. If these findings are
generalizable to most male and female NITSC, Advanced Course
students, several general ideas for course improvement surface in
particular regard to the teaching of female students. While it is
believed that the course already emphasizes a task and goal-oriented
approach and therefore does a decent job in satisfying the basic male
mindset, the relationship-oriented nature of female students serves
as a reminder that an over-emphasis on task completion and
achieving goals might be counter-productive. In future courses, there
must be a greater emphasis placed on the importance of human
relations entailed in the completion of tasks and achievement of
goals. That process involves human beings working together as
teams—as groups—and is a part of the course that has yet to receive
formal attention in terms of extolling the virtue of valuing
meaningful human relationships as being important not only for
learning English, but also as an end itself. By focusing on this in

future courses, female students may feel more comfortable and
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valued. This, in turn, may help to provide an improved learning
experience.

A critical difference between the males and females was the
latter’s lower level of confidence. The female responses of: 1) I can’t
understand so | feel like crying; 2) asserting myself in front of other
people; 3) speaking in front of people; 4) disappointing my group
members; 5) looking bad in front of the teacher; and 6) find a way to
make myself talk to the teacher, necessitates that the teacher pay
special attention to building the confidence of female students. In
future courses, the teacher must take both active and passive
measures. Actively holding a discussion about the naturalness of the
fear of public speaking—much more so when speaking in a foreign
language—could be particularly helpful to the female students.

The teacher must also emphasize through discussion that the
course is a team effort and that the teacher, is in fact, a member of
each group. The teacher must be more patient when interacting with
the female students in particular, giving them time to think of what
they want to say and how to say it, by remaining passive.

7. Conclusion

The current research sought to determine if gender differences
existed in terms of male and female students’ pre-course anxiety and
anticipation and post-course satisfaction and discontent regarding
the ACEOPSC class taught at NITSC. It was hoped that such an
analysis might provide information useful for the improvement of
future classes. Developing students’ English-oral communication
ability is an important aspect of helping them to become
internationally competent engineers. The current research represents
a continued effort in that direction.
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Notes

Note 1) An idioculture is a subset of a subculture that develops social
norms and behavioral patterns that are distinct from that of the
subculture.

Note 2) Group membership for the 2014 first-year class was
structured differently in order to provide data for the current
research.

Note 3) As of the Zenki 2015 term, students’ final scores are based

on two exams and the final presentation contest.
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After All is Said and Done, More is Said than Done:*
Debriefing Contestants of the 9th Annual English Presentation

Contest for Students of Colleges of Technology

Michael E. LAWSON!
1:Dept. of General Education

Attempts are being made to improve National Institute of Technology, Suzuka College (NITSC) students’ English oral
communication ability* %345 ¢ _The current report offers a post-preparation examination of research that focused on
student participants’ pre-preparation and participation in the 2016 9" Annual English Presentation Contest for
Students of Colleges of Technology, in order to understand how to provide students a better English education. The
previous report sought to determine: 1) if the students desired more opportunities to improve their English oral
communication (EOC) skill at NITSC, 2) the importance of the contest to them, and 3) specific pedagogical
information regarding their preparation. Based on the results of the current follow-up research, it appears that the
students: 1) continue to hope for more EOC opportunities, 2) feel that the contest was important to them although it
was at best a third-priority, 3) wish they had another chance at the contest, although one does not have the willpower,
and 4) acknowledge a discrepancy between their stated preferences regarding their preparation for the contest and
their actual preparation activity. Findings for the current report are based on qualitative data gathered in November

2015 from the three NITSC second-year Advanced Course student participants. Suggestions for improvement to

NITSC’s EOC education efforts are offered.

KEYWORDS: English communicative skill, oral communication, oral speech, motivation for English learning
(Received September 9.2016 ; accepted January 26,2017)

1. Introduction

As indicated in National Institute of Technology, Suzuka
College’s (NITSC) official webpage under the heading of
Philosophy and Goals, developing internationally competent
students is important "™ 1 as is developing creatively-minded
students. Consequently, improving students’ English oral
communication ability is important. To help accomplish this, one
way that has been attempted is to have students participate in Annual
English Presentation Contests for Students of Colleges of
Technology (AEPCSCT). For the past nine years (see Table 1), these
contests have allowed three students from each school to submit a
video each November showing them giving an English presentation.
The best have been invited to travel to Tokyo for in-person January
contests—contests that include many outstanding performances "

2

In February 2015, the author of the current study administered a

pre-preparation survey to three (Std1, Std2, and Std3) NITSC
second-year Advanced Course students who were planning on

submitting a video in November 2015 to be considered for
acceptance to the January 2016 9th Annual English Presentation
Contest for Students of Colleges of Technology (see Table 2). The
survey was meant to provide the supervising teacher (ST)
information concerning the students’ desire for more opportunities
to improve their English oral communication skill (EOC) at NITSC,
the relative importance of the contest to the students, and to gain
practical pedagogical information regarding their preparation for the
November 2015 video submittal for consideration for acceptance to
the January 2016 contest (see Lawson 2016 [a]).
On November 9, 2015, three days after the November 6, 2015

deadline for video submission, a follow-up survey was administered
to Std1, Std2, and Std3 to understand if and how their feelings had

changed about the contest after going through the preparation

See Aesop quotes (Ancient Greek Fabulist and Author of a collection of Greek fables. 620 BC-560 BC).



process and how closely their previously stated preferences
regarding how they would like to prepare for the contest had actually

been realized (see Table 3).

Table 1. Annual English Oral Presentation Contest for Students
of Colleges of Technology Yearly Schedule (2008-2016)

10

(Original Article)

Table 3. Post-Preparation Survey in Relation to November 2015
Video Submittal Deadline.

2015-2016

Pre-preparation survey administered to Std1, Std2,

and Std3

2015 | Feb.

2008-2016

Apr. |Start of school year

May

June

July

Aug.

Sept.

Oct.

Nov. |English oral presentation video submittal deadline

Dec.

g Annual English oral presentation contest for students of
an.
colleges of technology

Feb.

Mar.

Mar.

Apr.

May

June

July

Aug.

Sept.

Oct.

(November 6) English oral presentation video
submittal deadline

Nov.
(November 9) Post-preparation survey administered

to Std1, Std2, and Std3

Dec.

Table 2. Pre-Preparation Survey in Relation to November 2015
Video Submittal Deadline.

9t Annual English oral presentation contest for
2016 | Jan.

students of colleges of technology

2015-2016

Pre-preparation survey administered to Std1, Std2,
2015 | Feb.
and Std3

Mar.

Apr.

May

June

July

Aug.

Sept.

Oct.

(November 6) English oral presentation video
Nov.
submittal deadline

Dec.

9t Annual English oral presentation contest for
2016 | Jan.
students of colleges of technology

Consequently, in what follows the February 2015 pre-preparation
survey responses will be compared with the November 2015 post-
preparation survey responses in order to provide better insight into
the students’ attitudes concerning the EOC opportunities at NITSC,
the importance the AEPCSCT to the students, and reasons for the
discrepancies between their stated preparation preferences and their
actual preparation activities.

2. Background Information and Previous Findings

The three contestants, Std1, Std2, and Std3, entered NITSC’s
Advanced Course program in April 2014. As part of their training,
they were enrolled in the ST’s first-semester Advanced Course
English oral presentation and script development class (ACEOPSD).
The culminating experience of this class was an English oral
presentation contest in which course enrollees in groups of 4 or 5
competed against each other. Based on the results of this contest,
Stdl, Std2 and Std3, were chosen to prepare an English oral
presentation to be videoed and submitted in November 2014 in an
attempt to be accepted to the January 2015 8" Annual English

Presentation Contest for Students of Colleges of Technology.
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Table 4. Schedule for the 8" Annual English Oral Presentation
Contest for Students of Colleges of Technology (2014/2015)

2014-2015

Std1, Std2, and Std3 enter the Advanced Course
program as first-year students.

2014 | Apr.

ST’s Advanced Course English oral presentation
and script creation class begins.

May

June
ST’s Advanced Course English oral presentation
and script creation class ends and based on the
class results, Std1, Std2, and Std3 are selected to

July create and submit a video presentation to be

submitted in November 2014 in order to be
considered to participate in the January 2015 8th
Annual English Presentation Contest for
Students of Colleges of Technology.

Aug. | No contact

Sept. | No contact

Oct. No contact

(Original Article)

These students were to prepare and practice their presentation
from the conclusion of the first semester ACEOPSD class, up until
the early November 2014 video submittal deadline, when a video of
their presentation would be taken and submitted for consideration
for acceptance to the January 2015 contest. Because Std1, Std2, and
Std3 had just completed the ACEOPSD class, it was thought that
they had sufficient experience to prepare for the contest and they
were also repeatedly advised by the ST that help was always
available should they just ask. No contact was made and the students
failed to have their November 2014 video accepted for the January
2015 contest (see Table 4).

In February 2015, Sdt1, Std2, and Std3 approached the ST and
requested to be given a second chance and to be allowed to
participate in the November 2015/January 2016 9™ Annual English
Presentation Contest for Students of Colleges of Technology.
Historically, at NITSC, only first-year Advanced Course students
participate in the contest, and although Std1, Std2, and Std3 would
become second-year Advanced Course students in April 2015,
because they seemed to be especially motivated, they were granted
permission (see Table 5).

Table 5. Students Enter Second Year

(Final week before video submittal deadline is
the first time that the ST is contacted by Std1,
Std2, and Std3).

(Final week before video submittal deadline)
The first time the ST is given a copy of Std1,
Std2, and Std3’s presentation script and
PowerPoint file.

The ST edits the script for Std1, Std2, and Std3
(script was first translated from Japanese to
English by a Japanese-English language
teacher).

Nov.

The ST edits the PowerPoint file for Std1, Std2,
and Std3 (the file was also looked at by a
Japanese-English language teacher).

Video submitted and not accepted for the Tokyo
contest.

2015-2016

Std1, Std2, and Std3 enter their second year in
2015 | Apr.
the Advanced Course program.

May

June

July

Aug.

Sept.

Oct.

Nov. Video submittal deadline

Dec.

9t Annual English oral presentation contest for
2016 | Jan.

students of colleges of technology

Dec.

8™ Annual English oral presentation contest for
2015 | Jan.

students of colleges of technology

Because Std1, Std2, and Std3 appeared to be particularly
interested in participating in the 2016 contest, because it was now
apparent that the ST’s ACEOPSD class was not by itself a sufficient
method to prepare students, because previously students had shown
little interest in the contest, yet these students actually requested to
participate a second time, and because the students had made no

contact with the ST until one week prior to the video submittal




deadline for the 2014/2015 contest, the ST created a pre-preparation
survey and administered it to the students in February 2015. The
purpose of the survey was to gain an understanding of the students’
thoughts regarding the importance of EOC at NITSC, the importance
of the contest, and to understand their ideas about the proper way in
which we should go about preparing for the November 2015/January
2016 contest.

Thus, in February 2015, the survey was administered to Std1,
Std2 and Std3. Also, in February 2015, a meeting attended by the
ST, Std1, Std2, and Std3 was conducted in which the survey results
(see Tables 6-10) were discussed and a preparation plan was decided
upon in consultation with the students "3, Students were also given
access to video of previous Tokyo contest presentations. At the
meeting, the students appeared to be enthusiastically looking
forward to getting started—this was going to be the year that NITSC
finally made it to the Tokyo contest!

Table 6. Pre-Preparation Survey: More Communication
Opportunities (February 2015)
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Table 7. Pre-Preparation Survey: Student Anticipation/Anxiety
(February 2015) (Cont.)

Question 2. What do you hope to achieve by participating in the PC?

First, | want to advance to the Tokyo contest. And in Tokyo, |
a. |want to do my best. | need more practice in learning a basic
method of presenting a good speech. | want to start that.

| want to advance to the Tokyo contest. | want to raise the
degree of perfection by practicing with other students.

Of course, | want to attend the Tokyo contest. So | want to take
much time to prepare.

Question 3. What are you worried about?

It is not impossible to deliver the perfect presentation if you
a. |memorize the draft well, but wondering if | can answer the

judges’ questions is worrisome.

Pronunciation and questioning, because | acknowledge my low
level of English usage.

February 2015

Question 1. Do you wish there were more opportunities at NITSC to

improve your English oral communication skill?

First, whether | will make mistakes in front of the big
audience—since | tend to get nervous in public. Second,
whether I will be able to answer the judges’ questions, because |

am anxious about being able to say what | want to say.

Question 4. What are you excited about?

The majority of the Kosen classes teach grammar and reading

comprehension. We need many more communication classes.

I am excited just because | have almost never had the chance to

improve my English oral communication.

Yes, because if we want English communication training, we
b. [must use money to find it outside the Kosen. For example, we

can try some online English conversation learning.

I am excited by the challenge to do something difficult for me.
If I conquer this hard task, | think I can step forward.

It should be important to learn grammar and reading, but there
c. |are not enough classes with a native-English teacher, such as

communication classes. | want more of that.

I am looking forward to practicing the speech with the other two
c. |students. I am looking forward to listening to other
presentations.

Table 7. Pre-Preparation Survey: Student Anticipation/Anxiety
(February 2015)

Table 8. Pre-Preparation Survey: Importance of Contest
(February 2015)

February 2015

February 2015

Question 1. What do you hope to learn?

Question 1. In specific, why will you participate in the presentation
contest (PC)?

I want to continue to learn how to develop a presentation and
a. |how to communicate through interaction with the teacher, and
through the making-process.

To tell the truth, 1 am not the kind of person who is willing to
a. |attend the PC, but since | was chosen as one of the best

speakers, | started to feel like attending.

How to better develop a presentation and what to care about in
b. [terms of planning—because | am sure that | need that

knowledge in my future academic life.

b. |I want to try anything I can to improve my English.

I want to learn how to prepare, practice and answer the

questions.

I want to improve my English ability, using presentation and
communication skills that | learned in the Advanced Course
presentation class. Plus, | want to make a good memory during

my school years.
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Table 8. Pre-Preparation Survey: Importance of Contest Table 10. Pre-Preparation Survey: Pedagogy (February 2015)

(February 2015) (Cont.) February 2015
Question 2. What is the priority of the PC for you? Question 1. How much time should you spend practicing each
?
This year, | have to job-hunt and I have to finish my research. | weeks
. . . . a. | Three times a week after class would be ideal.
a. |want to be able to coordinate the presentation practice with
After the PowerPoint file is completed, 3 hours a week is
these two. b. ) _
enough for the delivery-practice.
Precision in pronunciation, because even if you make a correct More than once a week, since language learning needs
C' -
b. |English sentence, if your pronunciation is bad, it is hard to carry continuance

a conversation. Question 2. The PC is in November—when is the best time to start

practicing?

c. |Itis third behind finding a job and doing my research.

a. |l think the April start is enough.

. . . - : -
Question 3. How important is the PC to you b. |We should start during the summer vacation.

Since | do not get many opportunities to speak English, I want to finish the PowerPoint file and script by the summer
vacation and practice during and after the vacation.

attending the PC would offer a good experience.

. Itis important because | get to use English in a practical Armed with this survey information and enthusiastic students, as
' manner. indicated by survey responses such as:
I have to say that it is less important compared with research for
1) Of course, | want to attend the Tokyo contest. So |
graduation and job hunting because these two are the most . .
want to take much time to prepare;
c. |important reasons | chose the Kosen in the first place. But, 2) I have always liked English, and by participating in the

besides these two, the contest is the most important, and | want PC, I'am motivated to learn English more;

. 3) | want to try anything | can to improve my English;
to win!

4) | want to advance to the Tokyo contest. | want to raise

) ) o the degree of perfection by practicing with other students;
Table 9. Pre-Preparation Survey: Usefulness in Motivating

5) | want to continue to learn how to develop a
Students (February 2015)

presentation and how to communicate through interaction
February 2015 with the teacher, and through the making-process;

Question 1. In general, is the presentation contest (PC) a good way 6) 1 am looking forward to practicing the speech with the

other two students. | am looking forward to listening to
to motivate you to learn English?

other presentations;

I have always liked English, and by participating in the PC, | am 7) | am excited just because | have almost never had the
a' H H H H .
motivated to learn English more. chance to improve my English oral communication, and;
8) | am excited by the challenge to do something difficult
It is good motivation for speaking English, because you must . .
b, 59 et rspeaking English, se you mus for me. If 1 conquer this hard task, | think I can step

speak with confidence in the PC. forward;

Since there are not many occasions to speak English in the

L . . and, based on the survey question, “How much time should you
c. |Kosen, it is good because if | want to learn those things, |
spend practicing each week?” to which Std1, Std2, and Std3

always have to do it on my own.

responded:




a) Three times a week after class would be ideal;
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Table 11. Actual Preparation Activity (February 2015-

b) After the PowerPoint file is completed, 3 hours a week November 2015) (Cont.)
is enough for the delivery-practice, and; Oct.
c) More than once a week, since language learning needs 1
continuance; 2
3
and to the survey question, “The PC is in November—when is the 4
best time to start practicing?” to which Std1, Std2, and Std3, Z
responded: 7
8
a) | think the April start is enough; 9
b) We should start during the summer vacation, and; 10
c) | want to finish the PowerPoint file and script by the 11
summer vacation and practice during and after the 12
) First contact from students regarding contest. ST was
vacation; ij notified by Std1, Std2, and Std3, that they had just
finished the script and had emailed it to a Japanese-
it seemed as if Stdl, Std2, and Std3, were eager to get started. 1 English language teacher to translate.
However, the ST did not hear from them again regarding the contest 13
until the second week of October 2015, three weeks before the video 18
submittal deadline, and received the script and corresponding 19
PowerPoint file for the first time only 12 days prior to the video 20
submittal deadline (see Table 11). The students practiced their 21
presentation on only two days—one of which being the day the video 22
to be submitted was shot (see Table 11). 23
24
Table 11. Actual Preparation Activity (February 2015- 25
November 2015) 26 Supervising Teacher received the translated script from
February 2015-November 2015 27 the Japanese- English language teacher.
a. Gave the survey 28
b. After survey held meeting with students discussing 29 For the fi_rsttime, the ST received the PowerPoint
preparation plan and encouraging them to get started, 30 presentation from students.
telling them that the ST is ready and looking forward to 81
Feb. helping them, and that we better start as soon as possible 1NOV'
because in order to be accepted to the Tokyo contest, we ) For the first time, StdL, Std2, and Std3, practiced giving
need a ot of practice. 3 their presentation (Practiced on only one afternoon)
c. Gave students video of previous contest winners. 4 (Japanese-English language teacher assisted).
Mar. | No contact from students 5 Std1, Std2, and Std3, practiced the presentation and were
Apr. | No contact from students videoed (Japanese-English language teacher assisted).
May | No contact from students Deadline for video submittal.
June | No contact from students Japanese-English language teacher submitted the video.
July | No contact from students 6
Aug. | No contact from students Was not accepted for the January 2016 AEPCSCT Tokyo
Sept. | No contact from students contest
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From the time of the initial meeting in February 2015, in which
the pre-preparation survey results were discussed and the
preparation plan was formulated in consultation with Std1, Std2, and
Std3, the students had approximately 265 days until the November
6, 2015 video submittal deadline in which to prepare. From time-to-
time, the ST would see one or more of these students around campus
or in his class and whenever he did, he would ask the students how
their preparation was going and to please hurry—that the ST was
ready anytime. The ST never got a direct answer from the students
but rather was always met with a shy expression and a look in the
eyes which said, “Please don’t ask”.

It is very likely that to be accepted to the Tokyo contest would
require months of serious practice. Suffice it to say that we once
again failed to be accepted to appear in the January AEPCSCT
Tokyo contest.

3. Methods

In an attempt to shed light on if and how the students’ preparation
experience effected their feelings regarding EOC opportunities at
NITSC, the importance of the AEPCSCT, and reasons for the
discrepancy between their stated preferences regarding their
preparation for the contest as indicated in their responses to the
February 2015 survey and their actual preparation activity for the
contest, Std1, Std2, and Std3, were emailed a follow-up survey as a
Microsoft Word attached document on November 9, 2015, three
days after the deadline for the contest video submittal. The text
content of the email from the ST was, “I would like to know your
opinions on some questions. Please keep in mind your answers to the
survey I gave you in Feb. 2015.” Students were asked to write

responses to the following 10 questions using English:

1. Do you think there should be more emphasis placed on
English oral communication education at NITSC?

2. Do you think NITSC needs more oral communication
courses?

3. Do you think NITSC needs more full-time, permanent,
native-English speaking teachers?

4. Did the presentation contest (PC) help you learn
anything valuable?

5. Do you wish you had another chance to start again in
January?

6. In the first survey, you indicated that the PC was a high
priority to you, following only finding a job and doing

research—was this true?

(Original Article)

7. Was the PC a good way to motivate you to learn
English?

8. The PC was in November—in the first survey you
indicated that you should start practicing in April or
during summer vacation, but you didn’t start until the
fourth week of October. Can you please explain why?

9. In the first survey you indicated that each week you
should spend about 3 hours practicing the presentation
but you did not do this. Why?

10. If you could go back in time and start again in January
2015, what would you do differently?

4. Results

Presented in Table 12 are the results of three questions meant to
gain an understanding if the students’ attitudes about wanting more
EOC opportunities at NITSC changed after having experienced their
preparation for the 9" AEPCSCT (see Table 12).

Table 12. Post-Preparation Survey: More Communication
Opportunities (November 2015)

November 2015

Question 1. Do you think there should be more emphasis placed

on English oral communication education at NITSC?

Yes. It is pointless if we cannot talk even if we are good at

grammar.

Yes. Because NITSC should be an institution for bringing up
b. | global engineers, there should be more emphasis on English

oral communication education at NITSC.

c. | Yes, | think like that.

Question 2. Do you think NITSC needs more oral communication

courses?

Yes, | do. I think it is more important than classes of

grammar or TOEIC.

Yes. | think NITSC students lack oral communication skill.

So, NITSC needs more oral communication courses.

c. | Yes, I think like that.

Question 3. Do you think NITSC needs more full-time,
permanent, native-English speaking teachers?

a. | If oral communication courses increase, we may want them.

Yes. It is great support for NITSC students to learn “real”
English.

c. | Yes, | think like that.




Presented in Table 13 are the results of two questions meant to
gain an understanding if and how the students’ anticipation/anxiety
feelings changed after having experienced their preparation for the
9th AEPCSCT (see Table 13).

Table 13. Post-Preparation Survey: Student Anticipation and
Anxiety (November 2015)

16

(Original Article)

Table 15. Post-Preparation Survey: Usefulness in Motivating
(November 2015)

November 2015

Question 1. Was the presentation contest (PC) a good way to

motivate you to learn English?

November 2015

Question 1. Did PC help you learn anything valuable?

Yes. We didn’t translate the script into English by
a. | ourselves, but we could learn a manner of speaking in

English a little.

Yes, it did. It turned out to be a very good experience of

presentation in English.

Yes. Because our theme “TPP” is very difficult content. So,

we had to learn it in English to obtain information.

Yes. | learned the method of performance and emphasizing,

pronunciation, etc.

c. Yes it was.

c. | Yes, for example learning presentation attitude.

Question 2. Do you wish you had another chance to start again in
January?

a. | Sorry,don’t have the willpower to begin newly.

b. | Yes. We will be able to perfect the presentation.

c. | Yes, I wish we would pass the first stage.

Presented in Table 16 are the results of three questions meant to
gain an understanding of why there was a discrepancy between the
students’ stated preparation activity preference indicated in the pre-
preparation survey of February 2015 and their actual preparation
activity for the preparation for the 9" AEPCSCT (see Table 16).

Table 16. Post-Preparation Survey: Pedagogy (November 2015)

November 2015

Presented in Table 14 are the results of one question meant to
gain an understanding if and how the students’ attitudes about the
importance of the AEPCSCT changed after having experienced their
preparation for the 9" AEPCSCT (see Table 14).

Table 14. Post-Preparation Survey: Importance of Contest
(November 2015)

Question 1. The PC was in November—in the first survey you
indicated that you should start practicing in April or during
summer vacation, but you didn’t start until the fourth week of
October. Can you please explain why?

Because, | had done job hunting from March to the end of
a. | May. Then, one of our members had to take a graduate
school entrance examination until August.

November 2015

We were busy because of finding a job or an entrance
b. | examination and doing research. But we should have started
practicing to perfect the presentation at the same time.

Question 1. In the first survey, you indicated that the PC was a
high priority to you, following only finding a job and doing
research—was this true?

Because | was busy for studying the entrance examination in
summer.

Certainly, We were lazy in preparing the PC in summer

vacation. But after that, | think we could give priority to it.

Question 2. In the first survey you indicated that each week you
should spend about 3 hours practicing the presentation but you did
not do this. Why?

In fact, the PC was my third priority. Because finding a job
and doing research determine my future.

After getting the script, probably | practiced over 3 hours
a. each week. But I don’t know whether the others also did or
not.

C. Yes it was true.

b. It is the same answer as above.

c. | I'wasbusy for research working.

Presented in Table 15 are the results of one question meant to
gain an understanding if and how the students’ attitudes regarding
the motivational prowess of the AEPCSCT changed after having
experienced their preparation for the 9" AEPCSCT (see Table 15).

Question 3. If you could go back in time and start again in January
2015, what would you do differently?

a. | We must be going to begin it at earlier time.

We would have been able to perfect the presentation. We

b. .
would have done performance practice at least for 2 months.

c. | Surely I take time more and will practice.
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5. Discussion

Comparing responses from the pre-preparation survey of
February 2015 with the responses from the post-preparation survey
of November 2015 indicates that for most criteria, Std1, Std2, and
Std3, maintained a consistent outlook regarding their feelings
concerning EOC opportunities at NITSC and the importance of the
AEPCSCT. Their reasons given in the November 2015 survey for
the discrepancy between their stated preferences in the February
2015 survey regarding their preparation and their actual preparation
activity for the contest are readily believable and indicative of
normal students.

Both pre- and post-preparation surveys show that Std1, Std2, and
Std3, all believe that more emphasis should be placed on EOC
education at NITSC. With responses such as, “...It is pointless if we
cannot talk even if we are good at grammar”, “...NITSC should be
an institution for bringing up global engineers, there should be more
emphasis on English oral communication education at NITSC”, and
“...I think it (EOC) is more important than classes of grammar or
TOEIC”, it is clear that these students think EOC is important and
that more emphasis is needed at NITSC.

Supporting this view was one student’s response to the question,
“Do you think NITSC needs more full-time, permanent, native-
English speaking teachers?”” The response, “Yes. It is great support
for NITSC students to learn ‘real’ English”, shows a keen
understanding that proficiency on the TOEIC does not necessarily
result in the ability to converse in English or in international
competence.

In the pre-preparation survey students indicated that by
participating in the contest that they hoped to learn “..how to
develop a presentation and how to communicate through interaction
with the teacher, and through the making-process”, “How to better
develop a presentation and what to care about in terms of
planning...”, and “... how to prepare, practice and answer the
questions”.

While it is difficult to understand how the students feel that they
achieved this, in the follow-up post-preparation survey, when asked
if they learned anything valuable, the students indicated, “Yes. It
turned out to be a very good experience of presentation in English”,
“Yes. I learned the method of performance and emphasizing,
pronunciation, etc.